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Fig 1. Development of an interactive, flipped classroom curriculum model for ophthalmology resident education.
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* Aflipped classroom curriculum can improve faculty and resident satisfaction, lecture

participation, and attendance.
P U rpOse Pre-work & Active Learning Techniques

* Three years after the curriculum change, roughly two-thirds of residents and attendings

Resident Preference of Didactic Session Pre-work Assignments at Year 3 Follow-up
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